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Pre-Conference:  Literacy Strand

Launching Authentic Reading and Writing Workshops in Grades 1-5: 

Ways to Set Up Your Classroom Environment and Organize Your Materials to Provide Students Room to Grow as Readers and Writers
Maggie Moon, Eliza Lewis and Jill Kaufman

Components of Balanced Literacy

· Reading Workshop

· Writing Workshop

· Interactive Read Aloud with Accountable Talk

· Word Study / Phonics Instruction

· Shared Reading 

· Interactive Writing & Shared Writing

Workshop Teaching Basics:

· Child-centered teaching: Teachers demonstrate for students what good reading and writing looks like. Teachers coach students as they try it on their own, and differentiate instruction to meet the varied needs of the students.

· Year – long curriculum helps to guide the way – each month is a new “Unit of Study” and each day’s Workshop fits into a particular “Unit of Study"

· Consistent structure: Minilesson, independent work time while teacher confers, Teaching Share

· Minilesson = Connection, Teaching, Active Engagement, Link

· Conference = Research, Compliment, Decide, Teach, Link

· Each workshop tends to last approximately 45-60 minutes (depending on age of students, time of year and other scheduling factors)

Approximate Breakdown of Time in a R/W Workshop:

~10 minutes  - Minilesson led by teacher, everyday

~20-30 minutes – Students read / write INDEPENDENTLY, while teacher confers (one-on-one conferences, and small group instruction)

~5-10 minutes – Teaching Share

Ways to Organize Your Room for Success:

· Keep areas discreet – make classroom library distinct, make Writing Center distinct. Keep clutter out and put away materials not being actively used

· Set up a classroom job list – help students keep their own room and space clean by involving them in the process!  Ideas for jobs: Classroom Librarian(s), Paper Monitor, Pencil Sharpener, Table Monitor

· Have one main teaching area- consider what you need there (teaching easel, document camera, easy access to interactive smartboard, etc) 

Reading Partnerships

Configurations:


Same Book


Switch Books


In Kindergarten/1st grade – good to try Private Reading, and Partner Reading, where they read back to back, then switch knee to knee to discuss and/or reread books

Coaching Conferences:


During Independent Reading


During Partnership Talk

Scheduling:


Talk everyday


Talk 3x’s a week


Talk 2x’s a week


Talk on own independently decided schedule

Assessment:

~Read through post-its – how is talk guiding & affecting comprehension

~Listen in – where are the gaps? Who is leading the talk? Who is following?

~Take transcripts – study student conversation 

Writing Partnerships

√ Setting Your Partner Up When They Listen to You Reading Your Work

√ Being a good listener (or reader) of your partner’s work

CONSIDER HOW OFTEN THEY WILL MEET!!!

√One-time meetings

√ Formal, consistent partnership work across a unit(s)

Ask students to answer:

Who is like me as a writer? Who is not like me as a writer?

What can my partner help me improve upon? What can I help my partner improve upon?

Strategic Partnerships

Consider….

~Writing Abilities: Alike in abilities, so that it does not turn into a one-on-one tutorial

~ELLs: Place a stronger English speaker with a weaker, but not too far apart in abilities; Place two students who are quite similar in language acquisition stages so that they can encourage each other

~Speaking Abilities: Students with strong oral language skills can work with quieter students, working to bring their voices out more; Students both with strong oral language skills (but bossy) can work with each other to “duke it out”

~ Triads are often necessary
Classroom Environments

Classroom Libraries:

~Is the library clearly positioned and inviting for student use? 

~Are books displayed well and accessible to students for easy access?

~Is there a mixture of baskets – leveled, genre, authors, themes, topics…

~Is there evidence that students are involved in the process of creating/changing/managing the library across the year?

Process Charts:

~Do charts up on the walls reflect the current and very important work that the students are learning?

~Are there skills and strategies listed?

~Are the charts written in kid friendly language? Not too overwhelming?

~Is there any evidence that the students know to access the charts and do so when working independently?

Student Work up:

~Is there any student work up around the room that celebrates current/past work? If so, how dated is it?

~Is there any evidence of student involvement in the placing and description of the work?

~Does it seem that students have a proud, celebratory feel about the fact that their work is up?

Word Wall (or any other phonics support):

~Is there a word wall up, with age/grade level appropriate sight words on it?

~Are there any charts up that outline some of the current spelling patterns or word work that the class is learning?

~Can all students see and access in some way the Word Wall and/or charts up while working independently?

~Is there any evidence that students refer to the word wall or any charts up while R or W independently?

Kid friendly and accessible materials:

~Is there a Writing Center in the room that students know how to use independently? Does it have materials and paper choice that students can access easily?

~Are there other materials available for students to use to support their reading/writing (dictionaries, mentor texts…)

~Is there any evidence that students use these materials on a regular basis independently?

Brian Cambourne’s Conditions of Learning

Immersion

Demonstration

Engagement

Expectation

Use

Approximation

Response

Curriculum Mapping

Balance across the years: Genre-based (Narrative and Non-Narrative), 

Writing Process-based, & Habits-based Units

Sample 1st Grade Year in Writing:

	Unit 1
	Launching the Writing Workshop (UofS book)

	Unit 2
	Small Moments (UofS book)

	Unit 3
	Writing For Readers (UofS book)

	Unit 4
	The Craft of Revision (UofS book)

	Unit 5
	Authors as Mentors (UofS book)

	Unit 6
	How-To Books (UofS book)

	Unit 7
	All About Books (UofS book)

	Unit 8
	Poetry (or Songs/Fairytales/Folktales)

	Unit 9
	All About Books connected to Content Area (or Songs/Fairytales/Folktales)

	Unit 10
	Independent Writing Projects


Sample 2nd grade Year in Writing:

	Unit 1
	Launching the Writing Workshop (UofS book)

	Unit 2
	Small Moments OR combine into above unit (UofS book)

	Unit 3
	Authors as Mentors (UofS book) + Writing For Readers as needed 

	Unit 4
	Writing and Revising Realistic Fiction

	Unit 5
	Writing Adaptations of Familiar Fairytales /Folktales

	Unit 6
	Writing to Grow Ideas: Literary Response

	Unit 7
	All About Books with How-to embedded (UofS book)

	Unit 8
	Persuasive Writing: Reviews

	Unit 9
	Poetry OR All About Books connected to Content Area 

	Unit 10
	Independent Writing Projects


Sample 3rd grade Year in Writing:

	Unit 1
	Launching the Writing Workshop

	Unit 2
	Personal Narratives

	Unit 3
	Information Books with Voice & Authority

	Unit 4
	Realistic Fiction

	Unit 5
	Literary Response OR Revision

	Unit 6
	Poetry

	Unit 7
	Content Area Non-Fiction

	Unit 8
	Independent Writing Projects


Sample Reading Workshop Units of Study from HKIS

	1st Grade
	2nd Grade

	Launching the Reading Workshop – Readers Build Good Habits
	Readers Build Good Habits

	Choosing Just Right Books
	Readers Use Strategies to Understand Their Books

	Holding onto Meaning
	Non-Fiction Reading

	Teacher Choice
	Storytelling & Readers’ Theatre

	Readers Make Connections
	Holding Onto Meaning

	Non-Fiction Reading
	Readers Get to Know Characters

	Readers Get to Know Characters
	Readers Think & Talk About Books

	Reading for Fluency
	Readers Meet in Clubs

	Readers are Independent
	Planning a Reading Life


	3rd or 4th Grade

	Launching the Reading Workshop- Getting Lost in Books

	Reading with Your Mind on Fire (fiction)

	Non-Fiction Reading

	Book Clubs (could be one or two or three units  - genre based (i.e. Historical Fiction) or skill based (i.e. Inference and Interpretation)

	Independent Reading Projects


Unit Planning Template

	Lesson
	Standard
	Skill or Strategy
	Teaching Point

	1
	
	
	

	2
	
	
	

	3
	
	
	

	4
	
	
	

	5
	
	
	

	6
	
	
	

	7
	
	
	

	8
	
	
	

	9
	
	
	

	10
	
	
	

	11
	
	
	

	12
	
	
	

	13
	
	
	

	14
	
	
	


Assessments

Assessment should always drive instruction. Once you have a basic curriculum map and plan in place, you can then start to teach and assess, altering your teaching along the way, based on student needs. Reading assessments give a “just right” reading level, and should be an integral part of any literacy program. Information gained from an assessment also helps in grouping students into flexible guided reading and strategy lesson groups. Writing assessments also help to track students’ growth and learning, and allow teachers to form opinions about what skills certain students’ need most support in.

Reading

DRA – A comprehensive Reading Assessment for Grades K-8. This assessment looks at fluency, accuracy, ability to retell, interpretation and reflection

PROBE- This assessment gives a quick snapshot of reading ability based on age level. It covers accuracy, as well as different types of inferential comprehension through questions

Fountas & Pinnell Assessment – This assessment uses Running Records and comprehension questions to test fluency, accuracy and literal and inferential understanding of texts

Benchmark Books and Running Records – Teachers can fashion their own quick assessment tool, by compiling a book or two at each level with a corresponding Running Record sheet and comprehension questions. Any book used for this can be considered a “benchmark” for that level and should be removed from the general classroom library

Writing

6 Traits +1 – This assessment is both a revision toolkit for students and a way for teachers to analyze student writing. The traits carry over from narrative to non-narrative writing and teachers are able to track student progress at the end of each unit of study

Narrative Writing Continuum from Teachers College – This tool explains how students progress from one “level” of narrative writing to the next. It outlines each stage and gives student examples to go along with the levels

Examples of Prompts to Use During Read Aloud

to Highlight Particular Reading Skills

	Reading Skill
	Examples of Prompts 

for Think Aloud
	Examples of Prompts 

for Turn & Talk

	Monitoring for Meaning
	· Before we start reading today, we need to reconnect to the story.  I’m going to retell the main things that have happened to the character so far so that we can get our minds back into the story.”

· Before we start reading today, I’m going to reread part of the last chapter so that we can get our minds back into the story.”

· Wait!  This doesn’t make sense. I’m going to reread this part to try to figure it out.

· Hmmm.  I’m feeling like a lot is going on right now. I’m going to stop and think aloud about what’s happening in this part to help make sure I’m getting it.
	· Before we start reading today, turn and talk to your partner and retell the main things that have happened to the character so far to help get your minds back into the story.

· Turn and retell the last chapter with your partner so that you can get your minds back into the story.

· A lot has happened so far.  Turn and talk to your partner about the what’s been happening so far.

· Before we read on, let’s check ourselves to make sure we’re getting the story so far.  Turn and tell your partner what’s happening so far. 



	Envisioning
	· As I read this part, I’m picturing…

· When I picture it in my mind, it makes me think of…

· When I read this part, I can hear/


smell/taste/feel…

· I’m picturing the character right now, and I’m imaging how she looks


moves/sounds, etc.  

· This book is set (in the old days), so I’m picturing that…

· Wait, I just have to stop and picture this part…the author just gave lots of details.
	· I’m going to reread this part so you can get a vivid picture in your mind to share with your partner…

· Imagine with your partner what the character looks like when she says that…

· Let’s really picture this part.  Look really closely at this illustration, and try and put yourself inside the scene by thinking about the sounds/smells/tastes, etc,

· The author just gave us a big description of ___.  Turn and talk to your partner about what you’re envisioning right now.

	Accumulating the Text
	· What’s happened so far is…and this makes me think that…

· This part fits with the last part because…

· Whoa! This doesn’t seem to fit with everything else.  I’m thinking that…

· Hey, this is similar to what happened at the beginning of the book…I’m thinking that…

· OK.  We just finished that chapter, and now I want to take a minute to think about what happened in this chapter connects with the rest of the story so far…
	· Turn and talk with your partner about the important parts of the last chapter to help us hold on to them as we read the next chapter.

· Turn and talk to your partner about how this part fits with what we’ve already read.

· Turn and talk to your partner and try to figure out how this part fits in with the what we’ve read already.

· Let’s take a minute and talk with our partners about the characters we’ve met so far.  Turn and talk about the different characters, their relationships with each other and what you’ve learned about them so far


	Reading Skill
	Examples of Prompts 

for Think Aloud
	Examples of Prompts

for Turn & Talk

	Predicting
	· Oh, I know what’s going to happen next… I bet she’s going to…

· Wait, I feel tension because of … so I think what’s going to happen is…

· He has a big decision to make…I’m thinking that he’s going to…

· Oh, I thought … was going to happen, but now I’m thinking something different because…
	· Turn and tell your partner what you think is going to happen next.

· Oh, the author is leaving us hanging right here…what do you think is going to happen?

· Wait.  It seems like the author is giving us some hints right now.  Turn and tell you partner what you think the character is going to do…

· Hmmm.  Given this information, turn and talk to your partner about whether or not you need to revise your prediction.

· 

	Inferring
	· What I just read said…but I’m thinking that there’s more going on here.  I think that…

· I’m noticing … and this makes me think that…

· The words say…but when I look at the illustration I think…

· She’s saying…but I think she really means…because…

· Given what just happened, I think the character is feeling/thinking…

· It seems as if…

· 
	· The character said…what do you think she really means by that?

· Turn and tell your partner what the character is probably feeling/thinking about this?

· Hmmm.  It seems like there’s more to this part than is on the page.  Turn and tell your partner what you think is really going on right now…

	Synthesizing
	-
Wow.  That was a powerful scene.  I want to reread it, this time thinking about the images and messages it conveys, so that I can better understand it.

-
It seems that this part is a metaphor for…

-
When I finish a book, I like to think about what happened in the story and also think about the big themes and deeper meaning that I got from it…

 
	-
Okay, this part was pretty intense.  Turn and talk to your partner about what you think it means to the story…

-
This is the part where the character overcame his problem.  Turn and talk to your partner about what you think the author is trying to say to us…

-
Turn and talk about how this part fits in with the idea we’ve grown so far…

	Critiquing
	-
This part feels a little unrealistic to me because it says…while I know from my own experience that…

-
Wait a minute…this part leads me to think that… but that’s a stereotype!

-
When I read this, I’m wondering what this character’s point of view is about the situation…


	-
I’m going to read this part again, and I want you and your partner to think and talk about whether or not this seems realistic to you, based on what you know about…

-
The author/character is saying…How does that make you feel?  Turn and tell your partner.

- 
Often there’s other ways of looking at a situation.  Turn and tell your partner what another character might be thinking right now…


Tips for Clear and Effective Minilessons

· Plan out ahead of time (think of whole unit & the one teaching point). Try to write it! Practice the demo part!

· Make it clear to kids that you are going to hold them to trying across unit/year

· Assess during ‘active engagement’- who needs extra support?

· Engagement of students!!!! (Not compliance…)
Tips for Clear and Effective Conferring

· Balance your conferences- one-on one, small groups- so that you see all of your class across a week

· Plan for predictable conferring based on what you already know about your readers (after Unit One!)

Individual Reading and Writing Conferences

· Get to the teaching point as soon as you can and STICK TO IT!!!! (write down the extra stuff)

· Make your note system work for you- don’t do it if you’re not really using it. What do you need to work on? Make it match!

· Try often to help kids keep reading in their books, or writing/drawing on paper

· Tuck in informal assessments always- what books does kid have in hand/in book baggie? How is her phrasing and fluency? How does he word-solve? Is she ready to be bumped up a level? How is the writer understanding and applying the latest strategies taught? What is the writer trying independently that you can celebrate?

· Demo, demo, demo

Benchmark Independent Reading Levels*

	3rd month of school
	7th month
	9th month (last month)

	Kindergarten

Emergent Story Books

Shared Reading
	Kindergarten

1 = Pre-Emergent

2 = Early Emergent

3 = A/B/C

4 = D or above
	Kindergarten

1 = Early Emergent

2 = A

3 = B/C/D

4 = E +

	1st Grade 

1 = B or below

2 = C/D

3 = E/F/G

4 = H or above
	1st Grade 

1 = E or below

2 = F/G

3 = H/I/J

4 = K or above
	1st Grade 

1 = F or below

2 = G/H

3 = I/J/K

4 = L or above

	2nd Grade

1 = G or below

2 = H/I

3 = J/K/L

4 = M or above
	2nd Grade

1= H or below

2 = I/J

3 = K/L/M

4 = N or above
	2nd Grade

1 = I or below

2 = J/K

3 = L/M/N

4 = O or above

	3rd Grade 

1 = J or below

2 = K/L

3 = M/N/O

4 = P or above
	3rd Grade 

1 = K or below

2 = L/M

3 = N/O/P

4 = Q or above
	3rd Grade 

1 = L or below

2 = M/N

3 = O/P/Q

4= R or above

	4th Grade 

1 = M or below

2 = N/O

3 = P/Q/R

4 = S or above
	4th Grade 

1 = N or below

2 = O/P

3 = Q/R/S

4 = T or above
	4th Grade 

1 = O or below

2 = P/Q

3 = R/S/T

4 = U or above

	5th Grade

1 = P or below

2= Q/R

3 = S/T/U

4 = V or above
	5th Grade

1 = P or below

2 = Q/R

3 = S/T/U

4 = V or above
	5th Grade

1 = Q or below

2 = R/S

3 = T/U/V

4 = W or above

	6th Grade

1 = R or below

2 = S/T

3 = U/V/W

4 = X or above
	6th Grade

1 = R or below

2 = S/T

3 = U/V/W

4 = X or above
	6th Grade

1 = S or below

2 = T/U

3 = V/W/X

4 = Y or above

	7th Grade

1 = S or below

2 = T/U

3 = V/W/X

4 = Y or above
	7th Grade

1 = T or below

2 = U/V

3 = W/X/Y

4 = Z or above
	7th Grade

1 = T or below

2 = U/V

3 = W/X/Y

4 = Z or above

	8th Grade

1 = U or below

2 = V/W

3 = X/Y

4 = Z or above
	8th Grade

1 = V or below

2 = W/X

3 = Y/Z

4 = Adult Literature
	8th Grade

1 = W or below

2 = X/Y

3 = Z

4 = Adult Literature


* Approximate, based on compilation of different sources 

Guide Sheet for Minilesson

Watch for:  structure, overall pacing and ways that students are engaged
	Parts of Lesson:

1. Connection:

*Teaching Point (should be restated often across the lesson):

2. Teaching:

3. Active Engagement:

4. Link:


	Thoughts/Questions:

	Pacing/Time of Lesson:


	


Guide Sheet for Conferences 

Watch for: structure, overall pacing and how the work is recorded for future reference

	Conference #1       Student: __________

Research & Compliment 

Teaching Point
	Recorded TP and next steps
	Time:

	Conference #2       Student: __________

Research & Compliment 

Teaching Point
	Recorded TP and next steps
	Time:


Guide Sheet for Small Group Work

Watch for: structure, overall pacing and how the work is recorded for future reference

	Group #1       Students: 

__________

Guided Reading

OR

Strategy Lesson
	Recorded TP and what teacher did with students

Text used (if any):


	Time:


Minilesson & Workshop Planning Sheet

Grade: __________





Room:________

Minilesson Teaching Point:

~Connection:

~Teaching:

~Active Engagement:

~Link:

Conferences:

Small Group Work:

Mid-Workshop Teaching Point:

Possible Plan:

Teaching Share:

Possible Plan:

Essential Reading Comprehension Skills

· Building and Entering Into the World of the Story (noticing story elements and using them to better understand text)

· Envisioning/Visualizing

· Making Connections

· Predicting with Evidence – then confirming

· Walking in the Character’s Shoes – Developing Empathy as a Reader

· Noticing Change  / Cause & Effect

· Accumulating/Synthesizing  (pulling parts of text together as a whole to have deeper comprehension)

· Recognizing Main Idea/Supporting Details (especially in Non Fiction)

· Interpreting – Understanding Author’s Message

· Critiquing – forming own opinion about text and author’s message

A Ride Home by Mel Cebulash

Janet liked the new school.  In two weeks, she had made some friends.  Her teachers seemed nice.

She remembered how she had been when it came time to move.  She smiled at the thought.  The new school was better than the one she had left.

At lunch, some friends from her class sat down with her.  Soon all of them were talking and eating.

“Karen and I saw a real sight last night,” one boy said.

“What was it?” another boy asked.

“There is a new man running Rivers’ Market,” the boy said.  “And is he gross.  Ask Karen.”

Karen laughed, just as Janet looked away.  “Gross is not the right word.  You have to see him.  He has an ugly nose.  His ears are big.  He must be 400 pounds.  He looks like and elephant!”

“Have you been to Rivers’ Market?” one boy asked Janet.

“What?” Janet said.

“Rivers’ Market,” the boy said.  “How would you like to go down there with me tonight?  We can see the fat man.”

“Thanks,” Janet said.  “I’m busy tonight.  Maybe some other time.”

Soon the bell rang.  Janet went to class.  “I’m going to Rivers’ Market,” Janet thought.  “I’m going there right after school.”

When school ended, Janet waited in the Girls’ Room.  She did not want to walk with any of her new friends.  She wanted to go to Rivers’ Market alone.

Janet ran all the way to the market.  As she stepped into the store, she saw the big man.  He saw her.

“Hello,” he said.  “What brings you here?  Is everything all right at school?”

“Dad, I hate that school,” Janet said.  “I hate the people in it.  I want to move as soon as we can.”

“Wait a minute,” the big man said.  “Yesterday you liked the school.  What happened to day?”

“Nothing,” Janet said.  “Nothing at all.  I’ll see you at home.”

“All right,” the big man said.  “We’ll talk then.”

Janet left the store.  She saw one of the boys who had been at her table at lunch.  He was on his bike.

“Want a ride home, Janet?” he asked.  

“No!” Janet answered.  “What are you doing here?  Taking a look at the fat man?”

“I suppose so,” the boy said.  Then he added, “Can you keep a secret?”

“I guess I can,” Janet said.

“Well, my mother is as heavy as that man,” the boy told Janet.   “I came here to see the kind of person they were making fun of.  They are mean to do that.  In a way, it makes me feel bad.  But I care more about my mother than about what they think.  Do you know what I mean?”

“I think so,” Janet said.  “I think I will take that ride home.”

“What made you change your mind?” the boy asked,

Janet climbed on the bike.  “Can you keep as secret?” she asked.

Small Group Instruction in the Reading Workshop—

Guided Reading (based on the work of Gay Su Pinnell)

Strategy Lessons
In small group instruction, the teacher works with students during the “independent reading time” of the Reader’s Workshop. An example: If the class is reading independently for up to 30 minutes by October/November and is well managed, the teacher may decide to pull a guided reading group (15 minutes) / or pull kids for a strategy lesson (15 minutes), have two one-on-one conferences (5 minutes each) and confer with a partnership (5 minutes), or any combination of the above. Both guided reading sessions and strategy lessons are based on a teacher’s assessment of her readers and are pre-planned.  

Guided Reading—How it works:
Teacher pulls together two or three sets of partners who are all reading at a particular level of text difficulty. Gives kids copy of same text (need multiple copies) at their level or a little harder. Gives a 3-4 minute book introduction (summary of book and a discussion of key concepts and new vocabulary words). Kids read silently (or aloud to themselves is they do this regularly) through text, or if longer read through it over several days. Teacher listens in and coaches (asks students to read aloud when she comes to them). 

If student encounters difficulty while reading, teacher coaches by saying “Check the picture” or “What would make sense?” or “Could it be ____?” and provides correct word.  If student finishes early, teacher asks student to reread or find favorite pages. A small conversation may occur at end where teacher asks “How did you like that story?” etc. 

Teaching point made at end, often by asking “What was the tricky part?” or “Where did you do some good reading work?” and then teacher has students revisit that section.  If revisiting a page where several children encountered difficulties with word, teacher may write word on white board and then work with similar words. Students may take book back to their seats and reread, or keep it in book baggie to reread several times over the next few days.

GR—Purposes:

GR is especially important for emergent readers, and/or struggling readers who read at lower levels in the upper grades—readers who are still learning how to take meaning and print into account and to cross-check those sources of information. Readers usually read the entire text without stopping during the session. 

GR helps when we want to move students up a level to books that are harder than those they’ve been reading. A teacher can help students get a running start on an author or series that they will continue reading on their own. 

GR can help proficient readers make a comprehensive understanding of a text—having a good book introduction that sets kids up to read with a felt sense of reading (decoding) and understanding (comprehending) at the same time. 

Strategy Lessons—How they work:

Teacher decides to help a group of readers develop more skill in using a particular reading strategy. Pulls kids together for about 15 minutes of work and uses a shared text that has been selected for that purpose. The lesson typically follows the same architecture as a minilesson (connection, teaching, active involvement, link).  One variation may be that the students use their own independent books to practice the strategy, or reread a familiar text.

The teacher enters a strategy lesson having already researched/assessed her students and decided on a teaching point (strategy).  The teacher then organizes series of strategy lessons with a goal in mind. 

Teacher asks students to try out strategy while there to observe, scaffold and coach into what they do. Students are often doing reading work they cannot necessarily do on their own. Teacher asks student to continue using this strategy and plans to meet them next day or a couple of days later to discuss their efforts to include this strategy into their ongoing work.

Strategy Lessons—Purposes:

One main purpose is to replicate reading workshop minilessons where teaching is direct and explicit, but with a smaller group of students. Strategy lessons are more often found in upper grade classrooms where teachers want to teach higher-level comprehension skills.  Each successive strategy lesson can involve students working with increasing independence and sophistication. Unlike a Guided Reading session, the strategy lesson begins with the teacher naming the strategy and then teaching through brief demonstration, and then having students try out the strategy. 

Common Strategy Lessons:

· Making inferences about characters

· Summarizing text (retelling big things)

· Accumulating text (seeing how parts of a text add up)

· Understanding that what a character says may not be true

· Envisioning the text or character

· Building ideas related to one another

· Dealing with difficulties in texts

· Note-taking (especially important in nonfiction)

· Reading with expression (fluency and phrasing)

· Ways to orient yourself to an unfamiliar text

· Easing out of early reading behaviors (no more finger pointing, reading aloud)

· Using a book’s theme or special setting to help anticipate hard topic-specific vocabulary

Guided Reading – Planning a Book Introduction

Title:________________

Level:_______________

	Title and Setting


	

	Prior Knowledge


	

	Gist of whole story/text


	

	Structure of Text


	

	Tricky Parts


	

	Question or Strategy to pursue 

While reading

(This is a reminder to the students-

not a strategy that you are teaching

at that moment. IE: ‘Don’t forget to

point to the words.”)


	

	Questions/discussion ideas for after 

Reading


	


Small Group Strategy Lesson Planning Sheets





Kids talking about books:

What reading skills are these readers showing us they are accessing?

Isaiah:  One of the things I don’t get is why Junie B. acts that way. She is always saying things that don’t really make sense and then gets upset when people don’t get her. Why doesn’t she just say what she means? 

Skill(s):_______________________________________

Michelle: In this chapter, Mr. Putter decides to pick all these fruits and Tabby is with him. He does it because he wants to make some pie and he is dreaming of pear jelly. 

Skill(s):_______________________________________

Sonia: Now Larkin is changing. Before she was scared to say something to her parents, to tell them how she felt, but now it’s like she’s standing up for herself and she is saying that she wants her parents to talk about her baby brother who died.

Skill(s):_______________________________________

Jonathan: This part was funny. I could picture when Marvin was saying that and how his friends thought he said that he was picking his nose. There’s a picture here somewhere that I thought was funny.
Skill(s):_______________________________________
Derrick: Why does Jake think that he can get rid of the bullies in his school? Is he the kind of kid that tries to fix everything? Maybe his friend will help him.

Skill(s):_______________________________________
Nieyajaha: I think something is going to happen in the supermarket when Cam goes there with Eric. Something will happen with the blueberries or something because their friend Eric said ‘be careful.’

Skill(s):_______________________________________
Reading Conferring Scenarios
During one of your first reading workshops of the year, you decide to hang back and observe the room for engagement and visible reading behaviors. Your eyes immediately land on Hunter, a student who is new to fifth grade. He’s holding The Series of Unfortunate Events and seems engaged with his brow furrowed. His finger is moving from one word to the next as he mouths the words.

You’ve glanced at Paris’s log over the last couple of days because she always keeps it right on her desk. She’s been reading Stargirl and you’re curious because her log always states that she reads for 20 minutes and reads 10 pages during those minutes, both at home and school. You sit next to Paris who seems very engaged. You say, “Can I interrupt you for a moment, Paris? Let’s take a look at your log.” When you look at it with her, she won’t talk about it. She’s on page 113 in her book, but her log says page 60.

During interactive read aloud, you often overhear Leslie making predictions about what will happen next in the story, even when you’ve prompted her to talk to her partner about ideas she’s having about the character, what she’s envisioning, or to retell what’s happened so far. You have a hunch that this might be the only work she’s done in her independent reading as well. As you sit with her during Reading Workshop, you notice that, in fact, the pages of A to Z Mysteries The Absent Author is littered with predictions.

 

More challenging scenarios…

Upon reviewing your conferring notes to plan your next cycle of small group work, you notice Kate doesn’t seem to fit into any group. This is because she is steadily moving through books at an appropriate rate. She regularly uses post-it notes and her notebook to reflect on and grow her thinking and is able to make connections between texts. When you confer with Kate, she is drawing upon a repertoire of recent and past strategies that you’ve taught to her individually, and to the class. She just chose a new book, The Lion, the Witch, and the Wardrobe. This is a new genre for her.

Second grader Beatrice is holding a book she tells you she loves, but you know it is well above the level that you’ve assessed her at. When you talk to her, you learn that her parents gave it to her. When you ask about the book, she can tell you the gist of the story and uses character names, but your hunch is that she knows only that much because of the movie adaptation of the book that recently came out, or perhaps because of conversations she’s had with her parents or a sibling about the book. 

Your readers have just spent a month learning how to read across words, and read with more accuracy, cross-checking when they think something doesn’t make sense. You come upon Sam, reading his D level book. He is mis-cueing at almost every other word and although he is using the pictures to help him out, he does not stop to self-correct at all. 

Children’s Literature 

Knufflebunny







Mo Willems

Knufflebunny Too






Mo Willems

The Kissing Hand






Audrey Penn

When Sophie Gets Angry





Molly Bang

The Maisy Series






Lucy Cousins

*Sheila Rae







Kevin Henkes

Rollercoaster







Marla Frazee

My Best Friend






Mary Ann Rodman
*Ish








Peter Reynolds

The Dot

Sophie








Mem Fox

Wilfrid McDonald Gordon Partridge

Honey I Love







Eloise Greenfield

Grandpa’s Face






Eloise Greenfield

Hey World, Here I Am!





Jean Little

Olive’s Ocean







Kevin Henkes

Owl Moon







Jane Yolen

Smoky Night







Eve Bunting

One Green Apple






Eve Bunting

My Pig, Amarillo






Satomi Ichikawa

The Name Jar







Yangsook Choi

Me Too!







Jamie Harper

*William’s Doll






Charlotte Zolotow

*My Name is Yoon






Helen Recorvits

*Ida B.








Katherine Hannigan

*Edward’s Eyes






Patricia MacLachan

The Miraculous Journey of Edward Tulane



Kate DiCamillo

The Odd Egg







Emily Gravett

Professional Texts on Literacy 

*One to One Conferring




Calkins & Hartman


How’s It Going?






Carl Anderson

Assessing Writers






Carl Anderson

Take Joy: The Writers Guide to Loving the Craft


Jane Yolen

A Writer Teaches Writing





Donald Murray

The Craft of Revision






Donald Murray

The Resourceful Writing Teacher




Jenny Bender

Reading/Writing Connections in the K-2 Classroom


Leah Mermelstein
*Don’t Forget to Share: The Crucial Last Step in the Writing Workshop
A Fresh Look at Writing





Donald Graves

First Grade Writers






Stephanie Parsons

*About the Authors: Writing Workshop with our Youngest Writers 
Katie Wood Ray

What We Know By Heart





Katie Wood Ray

Writing Workshop: Working Through the Hard Parts

Katie Wood Ray

Wondrous Words






Katie Wood Ray

Independent Writing






Colleen Cruz

The No Non-Sense Guide to Teaching Writing


Davis & Hill

What a Writer Needs






Ralph Fletcher

Writing Workshop: The Essential Guide



Fletcher & Portalupi

Boy Writers







Ralph Fletcher

The Revision Toolbox






Georgia Heard

Writing Towards Home





Georgia Heard

Mentor Texts







Lynne Dorfman

6+1 Traits of Writing






Ruth Culham

Already Ready







Ray & Matt Glover

Mosaic of Thought; To Understand




Ellin Keene
*Growing Readers; Reading for Real




Kathy Collins

*What Matters Most for Struggling Readers



Dick Allington



Kindergarten Literacy






Anne McGill-Franzen

Matching Books to Readers





Fountas and Pinnell

Guided Reading

Comprehending and Fluency

Conferring with Readers




          
Serravallo &Goldberg

The Read Aloud Handbook





Jim Trelease
Strategies that Work




Stephanie Harvey

Phonics They Use






Pat Cunningham

Words Their Way






Donald Bear

*Interactive Writing






Gay Su Pinnell

Running Records for Classroom Teachers



Marie Clay

Becoming Literate






Marie Clay

Teaching Spelling: A Practical Resource



Faye Bolton

Spelling K-8







Diane Snowball

What’s a Schwa Sound Anyway?




Sandra Wilde

You Kan Red This!






Sandra Wilde

The Power of Grammar





Ehrenworth & Venton
A Fresh Approach to Teaching Punctuation



Janet Angelillo
*Word Crafting: Teaching Spelling, Grades K-6


Cindy Marten

Reading with Meaning





Debbie Miller

Teaching with Intention





Debbie Miller

Strategy/Skill
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